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Astheheadmasterofaclassicalschool,Ioften
speakwithparentswhoareexaminingourschool,
whoarebothinterestedinandpuzzledabout

classicaleducation.“Howdoestheclassicalapproachdifferfrom
whatisofferedinpublicschools?”“Arethereanyotherschools
doingwhatyouaredoing?”“Howdoyourstudentsperformon
standardizedtests?”Aftersevenyears,thequestionsarepredictable,
butwhollyjustified.Unfortunatelyforme,evenmyanswersare
nowpredictable,whichisonereasonIamwritingyou.Ifyouwill
readthisbeforeyoutalktome(orsomeonelikeme)youcanspare
bothofusmystockreplies.Secondly,ifIputmyanswersdownin
writing,Iamboundtosaysomethingnew.

Ifyouarelikemost,youhaveprobablyheardaboutclassical
educationbymeansofafriendwhoeitherhasachildenrolledin
aclassicalschool,orwhoishome-schoolingclassically.Youare
doingyourresearch,andareinterestedenoughtodosomereading
aboutclassicaleducation.Ifyouhavevisitedaclassicalschoolor
co-op,youmayhaveseenafewclassesinoperationwhichhave
raisedeyebrows,interestandmanymorequestions.Inanycase,
youhavequestions—andagoodmanyofyouwillhaveputthose
questionsdowninwriting.

Iwishtocommendyouforyourquestions,foryour
thinking.Tocomewithhard-boiledquestionsissomething,as
youshallsee,thatisquiteclassical.Classicaleducationisalong
traditionofaskingquestionsanddiggingupanswers,consulting
others,thenasking,seekingandfindingoncemore.Itisjoining,as
onewriterputsit,the“GreatConversation.”Thatmeansreading
greatbooks(theclassics),studyingthem,miningthem,talkingto
othersabouttheinfluentialideastheycontain.Whateverelse
classicaleducationis,itisanongoingseriesofquestionsand
answers.SoyouseewhyIamgladyoucomeaskingallmannerof
thingsbesidestheyearlytuition.





ModernConfusion,AncientClarity

Itisatumultuoustimetobeliving.Institutions,
information,customs,moresandstandardsarechangingrapidly.
Choicesandoptionshavemultiplied;ourcultureisbecoming
increasinglykaleidoscopic.Suchcolorfulandrapidchangedoes
haveitsdramaticelementandsomefinditquiteentertaining.
However,constantchangeandnoveltycanthemselvesgrow
old,becomingwhatThomasOdencalls“thecheappromiseof
radicalnewness”whichis“themostboringandrepetitiousofall
modernideas.”1Manyofusarereadytoleavetheparty,gohome
andhaveacupofteainaquietchair.Aswecontemplateraising
andeducatingourchildren,manyofushavebeenforcedtoask
ourselveswhatwewishtopassontoourchildren.Howdowe
nurturetheminthemidstofalltheconfusion,doubtandconflict
ofthismodernworld?Isthereanyplaceofrestandrefuge—any
placeoftranquilityandstrength?

Educationisthatvastundertakingofpassingonthe
wisdomandknowledgeofonegenerationtoanother.Itinvolves
discovery,butalsoinstruction;itisculturaltransmission.Withour
presentcultureundergoingsomuchflux,itisnosurprisetofind
thateducationisinastateoftumulttoo.Fortheparentlooking
foraschooltoaidinthistaskofculturaltransmission,itisoftena
bewilderingaffair.

Thoseofusinclassicaleducationaretakingourcuesfrom
atimebeforethepartybegan.Ourexperiencesareallsimilar:we
havenotfoundthewholesomefoodweneedinthepresent;we
havebeenentertainedbutnotfed,amusedbutnotinstructed.

Wehavegone,therefore,toanotherplace,nottoofaroff,
butstillforgottenbymost.Wehavegonebacktothewell-walked
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pathofthetriedandproven—theclassicalmethodofeducation.It
hasneverreallydisappeared,itjustbecamequitefragmentedand
diffused,withpartslikeruinsinmodernschoolsandcolleges.It
waseclipsedasthereigningmodelonlyaboutahundredyearsago
afterreigningforoverathousand.Yourgrandparentsarelikelyto
havereceivedsomethingofaclassicaleducation.

G.K.Chestertonsaidthateveryrevolutionisa
restoration—therecapturingandre-introductionofsomethingthat
onceguidedandinspiredpeopleinthepast.Thewordrevolutionis
fromtheLatinwordre-volvere—tore-rollorre-turn.Arevolution
isthatthingwhichgoingaround,comesaround—again.Ina
similarvein,C.S.Lewissaysthatwhenwehavelostourway,the
quickestwayforwardisusuallytogohome.Sowearereturning,
wearerevolving.Toputitstrongly,wearerevolting,andweare
doingitbygoinghome.

ABriefHistoryofClassicalEducation

SketchandOverview

Ihopeyouwillfinditrefreshingtodiscoverthatthe
methodofclassicaleducationissimpleyetprofound,likesomany
greatideasfromthewheeltotheumbrella.Itsbasicphilosophy
istoteachchildreninthewaystheynaturallywanttobetaught,
despitenotalwaysknowingit.Putanotherway,classicaleducators
teachchildrenwhattheywanttoknowwhentheywanttoknow
it.Whenchildrenareastonishedwiththehumantongue,we
teachthemlanguageandgrammar.Whenchildrenarereadyto
challengeeveryassumption,weteachthemlogic.Whenstudents
areyearningtoexpressthemselveswithpassion,weteachthem
rhetoric.Tobesure,childrendidnotdiscoverthismeansof
educationontheirown;ratheritappearsthatitwasparentswho
discovereditandthechildrenmerelyratifiedit.
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Thephrase“classical”or“classicaleducation”begsforsome
definition.Inhistory,theclassicalperiodreferstothecivilizations
oftheGreeksandtheRomans(c.600B.C.to476A.D.),who
havebequeathedtousclassicalmyths,artandarchitectureandthe
classicallanguagesofGreekandLatin.Certainlytheeducation
practicedbytheGreeksandRomanscanbecalledclassical
education.Classicaleducation,therefore,canmeantheeducational
methodsoftheGreeksandRomans.However,thewordclassical
orclassiccannotberestrictedtotheclassicalperiod,perse.Wealso
usethetermtodescribethingsthatareauthoritative,traditional
andenduring.Classicliterature,forexample,canbeanywork
(notjustGreekorRomanliterature)ofenduringexcellence.
Therefore,wecanusethephraseclassicaleducationtorefernotjust
totheeducationalpracticesoftheGreeksandRomans,butalso
toauthoritative,traditional,enduringandexcellenteducation.I
usethephrasewithbothoftheseconnotationsinmind:Classical
educationistheauthoritative,traditionalandenduringformof
education,begunbytheGreeksandRomans,developedthroughhistory
andnowbeingrenewedandrecoveredinthe21stcentury.

Withthisgeneraldefinitioninmind,wecannowsketchan
outlineofthehistoryofclassicaleducation.Afterthisinitialbrief
sketch,wewillcomebackagainandpaintinsomeadditionaldetail.

Classicaleducationisold,whichiswhyitnowappearsso
new.ItwasnewwiththeGreeksandRomansover2000yearsago;
theyarecreditedwithconstructingtherudimentsoftheclassical
approachtoeducation.Wewouldbemisledtothinkthatthe
GreeksandtheRomanseducatedinsimpleandconsistentways,
forthereisagooddealofvarietyinthecurriculumandapproach
ofboththeGreeksandtheRomans.Afterall,nearly1,000years
encompasstheperiodofthesetwocivilizations!Still,thereare
commonthemesthatrunthroughtheeducationalpracticesof
bothgroups,includingagenerallysustainedemphasisonthe
studyofgrammar,literature,logicandrhetoric.Itwaslaterduring
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theMiddleAges(c.500-1460A.D.)thatthegreatvarietyof
subjectsandapproachespresentintheGreeksandRomanswas
analyzedandputintoasystematicandmoreconsistentform
andcurriculum.Thecurriculumofthetrivium(meaning“three
ways”),featuringthesubjectsofgrammar,logicandrhetoric
wasformallyestablishedduringthistime,aswellasitscounter-
partthequadrivium(“thefourways”)containingthesubjectsof
astronomy,arithmetic,musicandgeometry.Thewords,trivium
andquadriviumwerecoinedinthemiddleages,notduringthe
periodoftheGreeksandRomans.Ifindithelpfultorefertoone
formofclassicaleducationastrivium-basededucation,thekind
ofclassicaleducationbeingrecoveredinmanyK-12schoolsand
home-schoolsinNorthAmerica.

Itisimportanttoemphasizethatclassicaleducationhas
evolved.Ithasevolvedwithsomesustainedthemesandpatterns,
butnotwithoutsignificantvariation.TheMiddleAgescannotbe
reducedtoasimpleeducationalcliché—ittoowasvaried,despite
itspenchantforclassificationandorder.Inthelatemiddleages,
learningbegantoebb(thesocalleddarkages),settinguptheneed
fortheRenaissance(c.1350-1600A.D.),whichwasamongother
thingsacrytoreturntothelearningofthepast—togoadfontes,
backtothefountain.TheReformation(c.1517-1700)wasa
complexmovementofspiritualre-awakening,butitalsocontained
thiselementofreturningtotheancientfountainsofwisdom,with
thespecialemphasisofreturningtotheauthorityandteachingof
Scripture.Thereformersretainedtheinterestinstudyingclassical
languagesandliteraturerevivedbytheRenaissance;thegreat
reformerswerethemselveslearned,classically-educatedmen.

ThenextmajormovementwastheEnlightenment(c.1700-
1789),whichmarkedadeparturefromtheauthorityofScripture
andthechurchtoanallegianceinsteadtothepowerofman’s
nativeintellect.Sciencewithitsvariedsubjectscameintoitsown,
andwhilemostscientistswerealsoChristiansortheists,there

7





wasanincreasingtendencytostudyandunderstandtheworld
withoutreferencetobiblicalteachingorauthority.Still,however,
mostformsofeducationretainedtherudimentsofthetriviumand
quadrivium.Ourfoundingfathers,forexample,wereallrearedin
theEnlightenmentperiod,butbearthemarksofclassicaltraining
inliterature,classicallanguages(especiallyLatin),historyand
rhetoric.

Itreallyisnotuntilthemodernperiod,beginninginearly
1800s,thatwebegintoseethefirstsignsoftheerosionofclassical
education,buteventhenwenotethatthiserosionwasaslow,
gradualprocess,andthroughoutthe1800sclassicaleducation
wasstillthedominantapproachintheUnitedStatesandEurope.
Throughtheearly1900showever,thiserosionquickenedand
by1950theeducationallandscapeoftheUnitedStateshad
clearlyshiftedfromaclassicaltoa“progressive”model.Itisthis
progressiveformofeducationthatwehaveallreceivedmakingour
knowledgeandawarenessofclassicaleducationlimited.Itisour
progressiveeducationsthatmakeusthinkoftheclassicalapproach
asforeignandnovel—eventhoughtheclassicalmodelhasreigned
forcenturiesandtheprogressivemodelisthenovelty.

Sotherehasbeenvariationandchange,andinthe1900s
notableatrophy.Thesubjectsofgrammar,logicandrhetoricdo
continueasthemesthroughoutthehistoryofclassicaleducation,
eventhoughtheyhaveebbedandflowedandbeentaughtin
differentwaysandsequences.Classicalmethodsofeducation
havealsocontinued,whichwewillconsiderlaterinthisarticle.
Evenaftertheascendancyofprogressiveeducation,thefragments
ofclassicaleducationpersist,eveninprogressiveschools.The
scatteredstonesofclassicaleducationarepresentincontemporary
schoolsandcanstillbeseenbyatrainedeye.Recoveringclassical
educationisamatterofgatheringthosestonesandrepairingthe
ruins.
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PaintingintheSketch

Nowthatwehavesketchedtheoutlineofclassical
education,let’sretracethisoutlineandpaintinsomeimportant
details.TheGreeksdidcomefirst.Preciselybecausetheydid
comefirst,theyareimmortalizedasimportantfoundersofwestern
cultureandcivilization.Howitisthattheyemergedasapotent
cultureandcivilizationisitsownmysteriousandfascinating
story,whichwecannotexplorehere.TheGreekshavegiventous
thefirstenduringformsofdemocracy(embodiedintheGreek
city-stateorpolis)andgreattreasuriesofartandliterature.Their
educationalsystemdidevolveandchange,butdidconsistently
emphasizetheimportanceofarêteorindividualexcellenceand
achievement.Physicalexcellenceandabilitywasjustasimportant
(ifnotmore)thanintellectualexcellence.Greekchildrenfromage
7-14attendedbothapalaestrawheretheylearnedtowrestleand
a“musicschool”wheretheylearnedreading,recitation,writing,
arithmeticaswellaslearninghowtoplaythelyreandtosing
(“music”totheGreekshadamuchwidermeaningthan“music”as
itisusedtoday).Fromage10-14studentswouldcontinuewith
theirphysicaltrainingatagymnasiumwheretheystudiedwrestling,
boxing,running,thelongjump,andthrowingthediscusand
javelin.Theseskillshadanobviousconnectiontomilitarytraining
andsoldiery.Fromage15-18someprivilegedmalestudentswould
continuetheireducationbyobservingandparticipatinginGreek
culturalandciviclife,beingtrainedandmentoredbyadultGreek
citizens.Finally,someyoungmenfromage18-20wouldundergo
twoyearsofmilitarytrainingthatwouldpreparethemtoserveas
capablemilitaryofficersandsoldiers.

Thisgeneralsequenceandverybasiccurriculumwas
enhancedandchangedastheGreekcivilizationgrew.Important
Greekeducators(sophistsandphilosophers)emergedwhoargued
forvariouswaysofeducatingGreekyouth.Someadvocated
trainingforpoliticalsuccessandviewedmanasthemeasureor
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standardofallthings(Protagoras);someadvocatedadedicated
studyofrhetoricthatwouldenablepracticalpoliticalsuccessnot
justforpersonalambitionbutforthegoodoftheGreekcity-state
(Isocrates).StillotherslikePlato(followinghismentorSocrates)
arguedforthededicatedstudyofphilosophy(insteadofrhetoric)
whichhebelievedwouldleadmentodiscovertruth,goodnessand
justice.Mostoftheseeducatorsvaluedthestudyofdialectic(or
logic)whichenabledstudentstolearnhowtoreasoncorrectlyand
detectandrefutefalsereasoning.Aristotle(whosucceededPlato)
arguedforthestudyofbothdialecticandrhetoric.Ultimatelythe
Greekspasseddowntheirconceptofpaideia,theirviewthatman
istobecraftedlikeaworkofartbyastandardofexcellence(arête).
Assuch,educationisthemakingofaman,notthetrainingofa
mantodothings(vocationaltraining).Thisconceptionpersists
todayinourideaofthe“well-rounded,liberally-educatedman.”

TheRomansconqueredtheGreeks(in143B.C.)yetfound
themselvesconqueredculturallybytheirGreekcaptives.The
RomansgreatlyadmiredandemulatedGreekart,architecture,
literatureandeducation.WhiletheRomansdidhavesome
oftheirowneducationalemphases(suchasacommitmentto
agriculturalandmilitarytraining)theyimportedtheeducational
subjects,goalsandmethodsoftheGreeks.Thus,whilethe
subjectsofgrammar,logicandrhetoricgottheirstartwiththe
Greeks,theycontinuedtothriveundertheRomans.Likethe
Greeks,theRomansstartedformaleducationattheageof7.
Studentsbegantheirstudieswithalitteratorwhotaughtthem
“letters”orhowtoread.Afterlearninghowtoread(inGreek,
Latinorboth),thestudentsmoveduptoagrammaticus,whoina
schoolsettingtaughtthemnotjustgrammar(thestructure,form
andsyntax)oflanguagebutalsoliterature,particularlypoetry.
Throughthestudyofliteraturestudentsalsolearnedhistory,
ethicsandpolitics;theyalsodidanumberofwritingexercisesthat
preparedthemforrhetoric.GreekstudentsstudiedHomer(The
IliadandTheOdyssey)whowasthemodelforexcellentlanguage,
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virtueandwisdom.TheRomanseventuallystudiedtheLatin
writerVergil(TheAeneid)whowastheLatinequivalentofHomer.
Sometimesstudentsdidnotstudywithadialecticteacherperse,
andsomestudentsdidnotstudydialectic(orlogic)atall.Often
thegrammaticuswouldteachstudentssomerhetoricneartheend
oftheirsecondarystudy,andusuallythiswouldendastudent’s
formalcourseofstudy.Dialectic(logic)emergedasafieldofstudy
bytheGreeks,whothoughtitcomplementedastudent’srhetorical
abilities.Ifastudentwishedtopursueapoliticalorlegalcareer,
hewouldcertainlygoonfortraininginrhetoric,sincerhetoric
aimedtotrainstudentstospeakeloquentlyandpersuasively—skills
neededbothintheassemblyandinthecourts.

Thetriviumsubjectsofgrammar,logicandrhetoricdid
persistthroughboththeGreekandRomanperiods,butinvarious
sequencesandpatterns.Thesethreesubjectswereveryusefulfor
increasingskillintheuseoflanguage,andsoareoftencalledverbal
arts.WiththeadventoftheMiddleAges,fourquantitativearts
wereratifiedandaddedtothecurriculum:geometry,astronomy,
musicandarithmetic.Geometryincludessomerudimentsof
geography,astronomyincludedsomephysics,grammarincluded
literature,andrhetoricincludedhistory.Thesefourquantitative
artswereknownasthequadrivium(thefourways),andtheseven
artstogetherbecameknownastheartesliberales,ortheseven
liberalarts.A“liberalarts”college,onemightthink,would
emphasizethesesevensubjects(don’tbesosure).Theseliberalarts
werethoughttobethearts(orskills)ofthefreemanorthearts
whichwouldprovide“freedom”tothosewhostudiedthem.After
theformalizationofthesesevenliberalartsintheMiddleAges,a
newsequence(thoughwithsomevariety!)ofstudyevolved.The
firstthreearts(thetrivium)werestudiedfirst(thoughrhetoric
wasoftenstudiedlaterandlong)andgenerallyfollowedbythe
quadrivium.Ihopethediagramonthenextpageishelpful:
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Geometry Astronomy Music Arithmetic

TheQuadrivium:QuantitativeArts

Grammar Logic Rhetoric

TheTrivium:ArtsofLanguage/VerbalArts

GreekandRomanelementsofeducation,therefore,were
collected,categorizedandformalizedduringtheMiddleAges.Put
anotherway,theclassicaleducationalmodelinheritedfromthe
GreeksandtheRomanswasmodifiedandupdated.Itwasduring
thistimethattheterminologyofthetriviumandquadrivium2was
coined,aswellastheartesliberales.Almostuniversally,Christians
adoptedtheclassicalmodelandinvesteditwiththeological
assumptionsandguidelinesthatwereintendedtoservethechurch.
Thestudyoftheologywasaddedtothesevenliberalartsasthe
crowningdisciplineor“queenofthesciences.”Christianseven
continuedtostudythenon-Christianclassicalauthorsofthepast
withreverenceandrespectevenusingauthorslikeAristotletohelp
createsystemsofChristiantheology(e.g.,ThomasAquinas).It
wasalsoduringtheMiddleAgesthatamorestraightforwardand
discretesequenceofsubjectsevolved.Thusitisfromthemedieval
trivium(inheritedandmodifiedfromtheRomans)thatwederive
muchofourstructure,inspirationandguidanceinourpresent
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effortsatrecovery(andwhyIlikethephrasetrivium-based
education).ItwasduringtheMiddleAgesthatwewitnessthe
riseoftheuniversity,wherethequadriviumsubjectsreallycame
intotheirowninaninstitutionalatmosphere,andwherelaw
andmedicinefirstbecamecoursesofstudy.Thetriviumsubjects,
especiallygrammar,continuedtobetaughtbyprivateteachers
(tutors)andincathedralschoolsandmonasteries.Logicand
rhetoricwereoftentaughtattheuniversitylevelalongwiththe
quadriviumsubjects.Cathedralschoolswerechurchschoolsthat
wereattachedtocathedralswherestudentswereoftensentto
receivetheireducation,usuallyforafee.Monasticschoolsoffered
educationtoboyswhocommittedthemselvestobecomemonks,
butalsotothepoorofacommunityasthemonasterywasable.
ManyofthegreatmindsoftheMiddleAgesweremonkswho
wereeducatedinmonasteries(Dominic,AlbertMagnus,Thomas
Aquinas).

Aswesawinourinitialsketch,classicaleducation
continuedtodevelopthroughtheRenaissanceandReformation.
Bothmovementsrepresentedareturntothelearningofthepast,
particularlythestudyoftheGreekandRomanauthorsintheir
originallanguagesofGreekandLatin.Duringtheseperiods
scholarssearchedforandfoundmanyancientmanuscriptsof
GreekandRomanauthors.ThestudyofGreekwasrevived(very
pertinenttothestudyoftheNewTestament)afterhavingabated
duringtheMiddleAges.Latinstudy,whichhadneverceased,
increased.Notsurprisingly,intheirenthusiasmfortheseancient
authors,manywritersbegantoimitatethemasterstheyhadre-
discovered.

ReformerslikeMartinLutherandJohnCalvinstarted
schoolsthatemphasizedclassicalsubjectsandlearning.Luther,
forexample,doubtedthevalueofcertainpaganauthorslike
Aristotle(especiallyhisworksonethics)butstillurgedstudents
tostudyAristotle’sbooksonrhetoricandpoetics.Whilestating
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hispreferenceforschoolcurriculumLuthersaysthisaboutthe
studyofclassicallanguagesin1520,“Inaddition…thereareof
coursetheLatin,GreekandHebrewlanguages,aswellasthe
mathematicaldisciplinesandhistory.”3Lutherassumesasamatter
ofcoursethatstudentswillbestudyingnotonlyLatinandGreek,
butalsoHebrew(theoriginallanguageoftheOldTestament).
Thereformersemphasizedtheimportanceofcreatingaliterate,
educatedchurchwhichcouldreadandstudytheScriptures—in
theoriginallanguages.Asinheritorsoftheclassicaltraditionof
educationtheytookifforgrantedthatstudentsshouldstudyan
ampleamountofhistoryandliterature—evenofthepaganvariety.
Weseeaswellthecommitmenttothequantitativearts(Luther
mentionedmathematics)thatcomposetheliberally-educatedman
orwoman.

AswetouchoncemoreupontheEnlightenmentperiod,
itwillbesufficienttonotethatwhilethereligiousmotiveand
orientationofeducationdidbegintoshifttoanaturalistic
viewpoint,itisstilltruethat1)aChristianorientationandmotive
stillcontinuedandinsomeplacesincreased2)theclassicalsubjects
andmethodologycontinuedandwereadoptedbynon-Christian
theoristsandeducators.DuringtheEnlightenment,forexample,
universitiescameintotheirownandbegantoflourishandmultiply
throughoutEuropeandthenNorthAmerica.Thecurricula
oftheseuniversitieswereclearly“classical”andlinkedtothe
classicaltraditionwhichtheyinherited.Experiment,changeand
modificationtotheclassicaltraditiondidbegin(especiallywith
theadventofthescientificexperimentation),butitwasinnoway
abandoned.

Upuntiltheearly1900s,variousformsofclassical
educationwerethenormfortheUnitedStatesandEurope.The
curriculumatHarvard,example,wasnon-elective(therewe’reno
majors),requiredforallstudentsuntil1884.ArecordofHarvard’s
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curriculumin1830revealsittobenothingbutaclassical
curriculuminclearconnectionwiththetriviumandquadrivium.4
Greatmindsandwritersuptothistimewerealleducated
classically,peoplelikeAbrahamLincoln,OliverWendellHolmes;
evenearly20thcenturywriterslikeWilliamJenningsBryantandG.
K.Chestertonwereclassicallyeducated.Peopleinthegeneration
ofC.S.LewisandJ.R.R.Tolkienweresomeofthelasttohave
beeneducatedclassicallyamongtheBritish.Certainlytheearlier
generationsoftheAmericanFounderswereclassicallyeducated:
theirknowledgeofclassicallanguage,literatureandhistoryis
widelyacknowledgedbyhistoriansandplayedafundamentalpart
inshapingtheAmericanConstitutionandpoliticalphilosophy.A
cursoryreadingoftheFederalistPapersprovesthispoint;writers
likeJamesMadison,JohnJay,AlexanderHamiltonandThomas
JeffersonquoteLatinphrases,refertopoliticalprecedentsand
lessonsfromGreek,RomanandEuropeanhistory,andwritewith
aneleganceandstylethatastonishesustoday.

How,therefore,cansuchalongtraditionofeducationseem
sonoveltoday,atthebeginningofthe21stcentury?Well,itonly
takesonegenerationtostopthetransmissionofthepast.
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forensicsarestillrequired.Finally,wenotepoliticaleconomy,anatomy,andRawle“On
theConstitutionoftheUnitedStates.”RandE.K.,FoundersoftheMiddleAges(New
York:DoverPublications,1957),231.





Andeducationispreciselyamatterofpassingalongwhatwas
giventous,orasChestertonputit,“Educationissimplythesoul
ofasocietyasitpassesfromonegenerationtoanother.”5The
moveawayfromclassicaleducationbeganinthemid1800swith
thinkingofmenlikeHoraceMann(1796-1859)aMassachusetts
educatorwhoworkedtirelesslyformodernizedpubliceducation,
andwasconsolidatedbylaterthinkerslikeJohnDewey(1859-
1952)whoadvocatedakindof“progressive”educationthat
emphasized“learningbydoing”andrejectedmanytraditional
methodslikememorizationandclassicallanguagestudy.Dewey
andtheprogressiveeducatorsemphasizedtheneedtotraincitizens
forthegrowing,industrializedAmericandemocracy.Throughout
the1920sand1930s,variousformsofprogressiveeducationbegan
totakeshapeandgraduallysupplantedtheclassicalmodel.Itis
truethattheclassicalmodelnevercompletelydisappeared,and
itsremnantsremaininmanyplaces(e.g.,inthename“grammar”
school),butbythe1950stheseprogressiveformsofeducation
becamedominant.Mostofus,therefore,grewupunderthe
teachingofprogressiveeducatorswhobelievedtheywereushering
inasuperiormethodofteachingandpreparingstudentsforlifein
themodern,quickly-changingpostwarworld.Afewexamplesof
theprogressiveapproachshouldringfamiliar:classicallanguages
weredroppedaltogetherandrelegatedtoshrinkingclassics
departmentsincolleges;basicinstructioninphonicsanddecoding
wasreplacedwitha“wholelanguage”approachofreading
instruction;traininginlogicanddialecticwasreplacedwithself-
expressionwithoutfault-finding;writinginstructionguidedby
imitatingthemastersandfrequentpracticewasreplacedwith
moreindividualistic,creativeapproachesandlesspractice;math
instructionsteepedindrill,practiceandrepetitionwasreplaced
withcurriculacontaininglessdrillandpracticeandmoreactivities
andstoriesrelatedtothesubject;historyinstructiongroundedin
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andcelebratingthewesterntraditionfromwhichtheU.S.emerged
wasgraduallyreplacedwithamulti-culturalapproachthat
downplayedEuropeanandevenAmericanhistoryandpresented
insteadasmatteringofworldhistory(youroldsocialstudies
classes).Furthermore,progressiveeducatorsoftenlookedbackon
theclassicalmodelasharsh,coldandunpleasantforstudents.As
aresultprogressiveeducatorsstrovetobeentertainingandfun,
andgraduallybegantoexpectlessofstudentsintermsofworkand
achievements.Standardsofstudentbehaviorbegantochangetoo,
andschoolsbecamemorepermissiveandlesswillingtodiscipline
formisbehavior.Gradingtoo,becamemorelenientineffortto
booststudentself-esteem.

Inthelast20yearsthisprogressivemovement6has
continuedtoplayout,withsomenewtwists.Philosophical
relativism(nouniversaltruthsormoralstandards)nowreigns
withoutrivalinthepopularcultureandineducation.Itsclose
cousin,philosophicalskepticism(nothingcanbeknownwith
certainty)alsomaintainsastrongpresence.Asaresult,wehave
seenincreasingantagonismforanyviewpointthatchallenges
thismodernorthodoxybydaringtodeclarethatanyonefactor
ethicisactuallytrueornormative.Earlyprogramslike“Values
Clarification”havecontinuedandmultiplied,programswhich
assumeandteachmoralrelativism.Theonlyrealsininmany
modernschoolsistodisagreewiththenotionthateveryone
determineshisown“truth”andhisownmorality.7Asyoucan
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6C.S.Lewisquestionsthehonestyof“progressive”and“neutral”education,pointing
outthateventherelativistspursuetheirownvaluesanddogma:“Theimportantpointis
nottheprecisenatureoftheirend,butthefactthattheyhaveanendatall.Theymust
haveortheir…bookiswrittentonopurpose.Andthisendmusthaverealvalueintheir
eyes.Toabstainfromcallingit“good”andtouse,instead,suchpredicatesas“necessary”
or“progressive”or“efficient”wouldbeasubterfuge.Theycouldbeforcedbyargument
toanswerthequestions“necessaryforwhat?”,“progressingtowardswhat?”,“effecting
what?”;inthelastresorttheywouldhavetoadmittothatsomestateofaffairswasin
theiropiniongoodforitsownsake.”TheAbolitionofMan:HowEducationDevelops
Man’sSenseofMorality(NewYork,Macmillan:1947),40.
7Chestertonwrites,bycontrast:“Thatistheoneeternaleducation;tobesureenough
thatsomethingistruethatyoudaretotellittoachild.”Ibid.,167.





imagineandprobablyknow,Christiansandtheirviewpoints
(creation,fall,redemption)arenotgenerallyappreciated(unlessof
course,theykeepsilentandjustfollowalong).Thisrelativismhas
givenrisetoegalitarianism—thatdoctrinethatnoonecanreally
besuperiortoanyoneelse(whichmakessensewhenthereareno
universalstandards).Egalitarianisminturnhasresultedingrade
inflation,theloweringofacademicstandards(soeveryonecan
getanA)andahesitancytorecognizeoutstandingachievement.
Parentalauthority,too,hasebbedconsiderably.Inmanypublic
schools,parentsarenotwelcometoobserveclassesunderany
circumstances.

Theeffectsofmoderneducationwillvarysomewhat
fromregiontoregionandschooltoschool.Nonethelessitis
stillpossibletogeneralizeaboutthewidespreadeffectsthatare
observedaroundthenation.Itisalsotruethatmoderneducational
researchandmethodssometimesmakeusefuldiscoveriesand
contributions.Itistrueaswellthatsomeeducatorsarereturning
totraditionalmethodsaftercontinuedfrustrationwitheducational
innovation.DirectInstruction,theCoreCurriculumofE.D.
Hirsch(authorofCulturalLiteracy);thetraditionalandvirtual
charterschoolmodelofWilliamBennett;thePaideiaProjectof
MortimerAdler,variousindependentlearningcenters,andthe
riseofindependentphonicsprogramsandevenarenewedinterest
inLatinstudyareallevidenceofareturntotraditionalmodels.
Somemoderneducators,therefore,aresurprisinglyopento
classicaleducation,andsomearestumblinguponitwithoutreally
knowingit,recallingtheselinesofT.S.Eliot:

Weshallnotceasefromexploration
Andtheendofallourexploring
Willbetoarrivewherewestarted
Andknowtheplaceforthefirsttime
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Themodernexperimentineducation,therefore,isabout100years
old,andflagging.Theclassicalexperimentisabout1000yearsold
andreviving.

ClassicalEducation…Again.

Ratherthanmerelycitingtheillustriousrecordofclassical
education,Iwishtocitemoremodernevidence.Iwishtocite
thestudentsinclassicalschoolsandhome-schools.Theirdelight
andjoyintheirlearningareusuallythefirstthingsprospective
parentsnote.Thegrammarschoolstudentssingandclapout
historytimelines,sciencefacts,Latinvocabulary,Bibleversesand
rulesofgrammar.Theydothisthroughouttheday,usuallywith
greatverveanddelight.Theyrememberthisknowledge-set-
to-musicwithalarmingaccuracyandpermanence.Dialectic(or
logic)students,youwillwitness,spendmuchoftheirdayarguing
withtheirteachersandpeers.Perhapstothesurpriseofsome,
theyareencouragedtodothisbytheirteachers,whoarecharged
withtheformidabletaskofteachingthemnotjusttoargue,but
toarguewell.Mostwillobservethattheseadolescentsseemto
enjoytheprocess.Parentsoftendiscoverwithsomefrustrationthat
suchstudentsgrowincreasinglybetteratpointingoutthefallacies
committedindinnertimeconversationbyeveryonepresent,
includinggrandpa.Rhetoricstudents(highschoolstudents)have
alreadystudiedagoodbitofgrammarandlogic;whattheywish
todoisweavethesedisciplinesintoattractivespeechandwriting.
Havinglearnedhowtowinarguments,theynowlearnhowtowin
people—forrhetoricistheartofpersuasivespeechandwriting.
Youwillfindtheseolderstudentswritingagoodbitinmany
genres;youwillfindthemspeakingbeforetheirpeersasaregular
course,whethermakingapoliticalorforensicspeech,orpresenting
alabreport.
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Grammar,logicandrhetoricarecentraldisciplinesin
classicalschools.Youmighthavenoticedthatthesedisciplines
alsoreceiveemphasisatvariousstagesorperiodsintheschool.
Grammarisemphasizedduringtheelementaryyears(ourgrammar
school),logicduringthejuniorhighyearsandrhetoricduringthe
highschoolyears(seediagrambelow).Therefore,grammarwill
betaughtinsomeforminallgrades(K-12)butreceivesspecial
emphasisandattentioningradesK-6.Thesameistrueoflogic
andrhetoric.Theassumptionhereisthatthesesubjectsarealways
operatinginsomeform,butthattheyaresuitedtobeexplicitly
taughtatcertainstagesinachild’sdevelopment.Assuch,each
triviumsubjectisseenas“paradigm”ormastersubjectthatcolors
andguidesthewaytheothersubjectsinthecurriculumare
taught.Forexample,virtuallyeverysubjectinthedialecticschool
willbetaught“dialectically”—studentswillbearguing,debating
anddiscussinginmath,science,historyandtheologyclasses.In
therhetoricschool(ourhighschool),studentswillbewriting
persuasiveessaysandgivingspeechesinseveralclassesoutside
oftheirrhetoricclass.DorothySayersarguesthatthetrivium
subjectsarenotreallysubjectsatallbutameansormethodfor
handlingandlearningsubjects—akindofmasterart(atool)that
enablesonetostudyanysubject.Shecompareseachtriviumart
toatool,likeachiselorplane,thatoncemasteredcanbeapplied
tofashionallvarietiesofwood(subjects).Whileweareusedto
thinkingof“grammar”asasubject(andithasbeenreducedtoa
mereself-containedsubjectinmodernschools),ithastraditionally
beenviewedasanall-encompassingdisciplineor“art.”Thesame
istrueoflogicandrhetoric.

Thispointcannotbeemphasizedenough.Ourteachers
ofthelastgenerationhavedividedknowledgeintorelatively
isolated“subjects”withoutemphasizingtheinterconnection
ofallknowledge.Wehavelearned“subjects”withoutactually
learninghowtotacklethesesubjects—wehavenotlearnedhow
tolearn.Wemightsaythatwehavebeensettoworkhammering,
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chiseling,planingandcarvingwithouteverbeingtaughthowto
usethetools.Wehavepickedupwhatwecouldaswewentalong,
incidentally.Theclassicaleducatorsstartedfromtheotherend
andemphasizedtheimportanceanduseofthosemastertoolsthat
couldbewidelyapplied.Ofcourseinordertolearntheuseof
thesemastertools(grammar,logicandrhetoric),itisnecessaryto
applythemtosomepieceofwood,tosomesubject—andsoactual
subjectsmustbestudied(English,Latin,History,etc.).Butnote
thatthechiefgoalwastomasterthetools—forinmasteringthe
tools,thesubject(anysubject)wouldsoonbemasteredaswell.We
encounteraparadox:classicaleducatorsfavortoolovercontentand
thereforehelpstudentstomastermorecontentthanever.They
havetaughttheirstudentshowtolearn.

EmphasisofTriviumArts:Paradigmaticor“Tool”Approach

GRADESK-6
GRAMMARSTAGE

GRADES7-9
LOGICSTAGE

GRADES10-12
RHETORICSTAGE

Grammar:English
andLatin

Grammar Grammar

Logic

Logic

Logic

Rhetoric

Rhetoric Rhetoric
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TheshadedandenlargedGrammar,LogicandRhetoricboxesindicatethatthesesub-
jectsaredominantandcentral(paradigmsubjects)duringthestagesinwhichtheyoccur.





CurricularSubjectsTaughtfromaGrammatical,Logicalor
RhetoricalPerspective

K-6 7-9 10-12

G
ra

m
m

ar

Math

L
og

ic

Math

R
he

to
ri

c

Math

Science Science Science

History History History

Literature Literature Literature

FineArts FineArts FineArts

Bible/Theology Bible/Theology Bible/Theology

Sayersalsorecognizedthatclassicaleducatorstendedto
teachstudentsthesetoolsatcertaindevelopmentalstages.Asthe
studentsageandmature,teachersadjustthemannerandmeans
bywhichtheyteach.Factualinformation,grammar,vocabulary
andsyntaxareemphasizedinthegrammarschoolyears(K-6),
frequentlybymeansofsingingandchantingaswellasbydirect
instruction,readinganddiscussion.Principlesandrelationsare
emphasizedinallsubjectsduringthemiddleschoolyears(our
dialecticschool,7-9)bymeansofreasoning,debateanddiscussion,
fueledbythededicatedstudyoflogic.Effectiveandpersuasive
speakingandwritingareemphasizedduringthehighschool
years(10-12)bymeansoftrainingintheory,imitationofgreat
writingandspeech,andfrequentpractice.Sayerscharacterized
the“grammar”stageasthe“poll-parrot”stagewhenstudents
lovetomemorize,singandrepeatwhatevertheyencounter.She
characterizedthe“dialectic”stageasthe“pert”stagewhenstudents
challengeauthority,ask“how”and“why”andenjoyarguingand
debating.Shecharacterizedthe“rhetoric”stageasthe“poetic”
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Duringeachstage,thesamesubjectsaretaughtbutareinformedbytheuniqueperspec-
tivesofeitherGrammar,LogicorRhetoric.





stagewhenstudentsaremoreinterestedincreativethinkingand
expression.

TheTriviumArtsasStagesinaChild’sDevelopment

GRAMMAR LOGIC RHETORIC

Age:5-11 Age:11-14 Age:14-18

Poll-parrotStage PertStage PoeticStage

Language:
Grammar,

syntax,structure,
vocabulary

Language:
reasoning,debate,

clarity

Language:
Eloquence,beauty,

persuasion

Philologists Philosophers Poets

BasicFacts,
Fundamentals Principles,relations

Expressive
communication,

application;
synthesis

Method:Singing,
Chanting,
Repetition

Method:Argument,
discussion,debate

Method:
Discussion,

speeches,imitation,
practice

Writing:clarity,
narrative,

description

Writing:
compare/contrast;

praise/blame,
argumentative

Writing:persuasive,
legal,polemic,
poetic,creative

Tobeclearthen,thewordsgrammar,logicandrhetorichavearange
ofmeaning.Thesewordscanrefertoself-containedsubjectsor
theycanrefertoamethodorart(“tools”)oflearningallsubjects.
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Finally,theycanbeusedtodescribethreedevelopmentalstages
throughwhichchildrenprogress.

LatinandGreek

Classicalschoolsarealsoknownforteachingclassical
languages,usuallyLatin,butsometimesLatinandGreek.Latin
hasbeentaughtinclassicalschoolsforcenturies,evenafterLatin
ceasedtobeapopularspokenlanguage.Thereisgoodreasonfor
this,forthestudyofLatinrewardsusrichlyinseveralways.

Latinisafundamentalsubjectinclassicalschoolsand
homeschools.Itisoneofthe“paradigmdisciplines”ofthe
GrammarSchool,throughwhichstudentslearntherudimentsand
structureoflanguage--theLatinlanguage,theEnglishlanguage,
andthroughthemthestructureofalllanguage.Latinisthe
mothertongueforover50%ofallEnglishwords,sothestudy
ofLatingreatlyenhancesone’sEnglishvocabulary.Often,just
oneLatinwordisresponsibleforseveralEnglishwords.Take
forexample,theLatinwordporto(Icarry).Fromthisword
arederivedport,portal,porter,porch,airport,import,important,
transport,export,report,andportable.InthiscaseoneLatinword
helpsyieldtenEnglishwords--aprettygoodinvestment.

Latinalsohelpsstudentsunderstandgrammar.Asthey
learnLatingrammar,theyarealsolearningorreinforcingtheir
knowledgeofEnglishgrammar.Ourownwayoflabelingand
analyzingEnglishgrammarevolvedfromthestudyofLatin
grammar--allthose“grammatical”wordssuchasverb,noun,
adjective,adverb--areallLatinwordsdevelopedtounderstand
Latingrammar!ThegrammaroftheLatinlanguageislogical,
straightforward,andhighlyregular,makingitanideallanguage
tolearngrammarthatcanbeappliedtomanyotherlanguages,
includingofcourse,English.
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IthasbeenshownrepeatedlythatthestudyofLatin
quickensandenablesone’smasteryofEnglish.SATandGRE
(GraduateRecordExam)scoresrise.Infact,thestudentsscoring
thehighestontheverbalsectionoftheGREarenotEnglish
students--butClassicsmajors.Anyonewantingtoseethe
hard,statisticalfactsdemonstratingthevalueofLatinstudyis
encouragedtovisitthewebsiteoftheNationalCommitteeforthe
StudyofLatinandGreek(www.promotelatin.org).

Studyingaforeignlanguageearly(westartin3rdgrade
withaformalcourse)hasalwaysbeentheclassicalway,andis
provenwisebyexperience,forstudentsacquirelanguagefastwhen
young.OurstudentslearntennewLatinwordsaweek--withfar
greatereasethantheirparents.Studentsatthisageareeagerto
learnlanguage,andmanyofthemprofessLatinastheirfavorite
subject.

Finally,weshouldmentionthatLatinisalsothemother
tongueoftheso-called“Romancelanguages”ofSpanish,
Portuguese,French,Italian,andRomanian.Theyarecalled
“Romancelanguages”becausetheydirectlydescendedfromthe
languageoftheRomans--whichwasLatin.If50%ofourwords
inEnglishcomefromLatin,upto90%ofthewordsinthese
languagescomefromLatin.PortainLatinmeansdoor;puertain
Spanishmeansdoor.AmicusinLatinmeansfriend;inSpanish
andPortugueseitisamigo,inItalianamico,inFrenchami,in
Romanianamic.WhenastudentlearnsLatin,heisalsodoing
advanceworkintheselanguagesgivenbirthbyLatin.

IfLatinisresponsiblefor50%ofourEnglishvocabulary,
Greekisresponsibleforanadditional30%.Greekisalsothebasis
formuchmedicalandscientificvocabulary.Greekalsohasthe
advantageofbeingthelanguageoftheNewTestament,making
itveryvaluableforstudyinChristianschools.Thosewhostudy
LatinandGreekwillachievetheutmostunderstandingofEnglish
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vocabularyandgrammar,andwillalsofindthatLatinandGreek
reinforceoneanother,sincetheyarebothinflectedlanguages
(nounsandverbshavevariableendings)withaverysimilar
structure.

Thosewhohavestudiedmultiplelanguagesknowthat
afteronelanguagehasbeenlearnedthesecondandthirdcome
muchfasterandeasier.Pilots,forexample,afterlearninghowto
flyonekindofplane,arequicklyontheirwaytoflyinganother.
Musicianswholavelearnedoneinstrumentcanlearnasecondor
thirdwithmuchgreaterfacilitythanthosewhostartforthefirst
time.Students,therefore,whostudyLatinand/orGreek,willfind
theyareontheirwaytolearningadditionallanguages(especially
Romancelanguages)withmuchlesseffort.

IntegrationofLearning

Ihavementionedthatclassicaleducatorsdonotsee
subjectsasself-containedandisolated.Knowledgeismorelike
awebthanachestofdrawers;therearenosubjectsthatare
unrelatedtoothers.Literature,historyandtheologyforexample
arequiteintertwined.Anythingfromthepast(inanysubject)can
behistory;anythingcommittedtocreativeorexcellentwriting
canbehistory;andanysubjectconsideredinrelationtoGodand
biblicalteachingcanbetheology.Untilthe19thcentury,educators
understoodandtaughtknowledgeasaweb,ratherthanasseparate
departments.Classicaleducators,therefore,whileteachingclasses
in“history”or“literature”keeptheboundarieslightandfluidand
emphasizetheinter-relationshipofallknowledge.

TheteachingofLatinisanaptexampleofhowclassical
educatorsintegrateknowledge.Latinreallyisnotasimple,self-
containedsubject.Latinisfoundvirtuallyeverywhere.Itisfound
inallEnglishwriting(since50%ofEnglishwordscomefrom
Latin)andsoteachersareconstantlyshowingstudentsthose
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LatinwordsthatareeverywhereinEnglish,thusexpandingtheir
understandingandvocabularyofEnglish.Latinisfoundinscience.
Irecallthedaymydaughtercamehomewithascienceworksheet
describing“carnivorous,”“herbivorous”and“omnivorous”animals
anddelightfullyshowedmethatonewordwasfromcaro,carnis
(flesh,meat),onefromherba,herbae(grass,plant)andthelast
fromomnis,omne(all).Beforeherteachertoldher,sheknewwhat
kindofanimalswere“territorial,”“arboreal”and“aquatic”(ofthe
land,treesandwater).Latinisfoundinliterature.Muchofthe
bestliteratureuptoabout1950(andsomeafterwards)frequently
containsLatinallusionsorquotations.Itiscertainlyinhistory,
sincetheRomanEmpiredominatedEuropeforatleastathousand
years.LatininscriptionsaboundnotonlyinRome,butalsoin
Washington,D.C.andinAmericanhistoricaldocuments.Latin
isinlogic.AllthefallaciesofinformallogichaveLatinnames,
likeargumentumadhominen(argumenttotheman—abusingthe
personratherthanaddressinghisargument)andargumentumad
baculum(argumenttothestick—appealingtoforceorpersuade
someonetoadoptyourargument).Asinlogic,Latinisalsoin
rhetoric.AllofthefiguresofspeechhaveLatin(andGreek)
names,suchasalliterationandassonance;thefivebasicrules
(canons)ofrhetoricallhaveLatinnames,aswellastheirsub-
categories.Perhapsyoucanimaginetheintegrationopportunities
forothersubjectslikehistory,Bible,theology,literatureand
science.Theyarelegion.

JoiningtheGreatConversationViatheGreatBooks

Classicaleducatorshavealwaysemphasizedtheimportance
ofmasteringthemasters.Believingthattherearerealstandards
ofbeauty,goodnessandtruth,theydaredtopronouncesome
booksgoodandsomepoor;theyevenwentsofar(overtime)asto
concludesomebookstheverybest.Intheoldsenseoftheword,
theywerediscriminating.Booksthathavebeendeclaredasgreat

27





booksbyaconsensusofinformedcriticsoverlongperiodsoftime
wedaretocallclassics.8Thesebookscanalsobejudgedbytheir
influence—theyaregreatbooksbecausetheycontaingreatideas
thathavegivenbirthtoagreatandongoingconversationabout
whatisbeautiful,goodandtrueand99othergreatideasifwetake
MortimerAdlerathisword(heposits102greatideas).9

Atthisschool,weseektoreadthegreatbooks,theclassics.
Weknowthatthereissomegreatcontemporaryliteraturebeing
publishedandwedoreadasamplingofthebestwecanfindand
judgeinourownculture.Weleanheavily,however,tothosebooks
whichhaveproventhemselvesbytheirbeauty,profundityand
shapinginfluence.Readingtheclassicsalsohastheadvantageof
challengingourmodernperspective,asC.S.Lewisaptlypointsout:

Itisagoodrule,afterreadinganewbook,nevertoallowyourself
anewonetillyouhavereadanoldoneinbetween.Ifthatistoo
muchforyou,youshouldatleastreadoneoldoneforeverthree
newones.Everyagehasitsownoutlook.Itisespeciallygoodat
seeingcertaintruthsandespeciallyliabletomakecertainmistakes.
Weall,therefore,needthebooksthatwillcorrectthecharacteristic
mistakesofourperiod.Andthatmeanstheoldbooks.10
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8Whatmakesaclassic?Thewordclassicisflexibleandambiguous.Itderivesfromthe
Latinwordclassis,whichoriginallymeanta“fleetofships.”Itcametorefertogroupsof
people—classesofpeople.InEnglishitpreservesthismeaningasinaclassof1stgraders.It
alsohasaconnotationthatmeansofthehighestorder—somethingclassyisverygoodor
firstclass.TheLatinwordclassicusreferredtothehighestclassofRomancitizens.Theword
classicpreservesthismeaningofbeingtheverybest.ThusscholarslikeMortimerAdler
refertoclassicsasbooksofenduringvalue.Booksthatarecalled“greatbooks”areusually
synonymouswith“classics.”Howeverbooksthatareclassicsareenduringworks,meaning
theyareolderworks,provenbypositiveassessmentovertime.Itispossibleforanewbook
tobeagreatbook,butonlyafterwide,criticalacclaimandinfluence.Itwilltaketime,
however,fornewgreatbookstobecomeclassics,ifindeedtheypassthetest.CharlesVan
Dorenreferredtogreatbooksas“thebooksthatneverhavetobewrittenagain.”
9IntwovolumeswhichprefacetheGreatBooksoftheWesternWorldseries,Adlerand
WilliamGormandedicate10pagearticlesoneachof102“greatideas”whichtheyfind
containedanddiscussedintheclassicbooksofwesterncivilization.Thetwovolumes
areentitled,TheGreatIdeas:ASyntopicon,(EncyclopediaBritannica,Chicago:1952,31st
printing1989).
10C.S.Lewis,“OntheReadingofOldBooks,”GodintheDock:EssaysonTheologyand
Ethics(GrandRapids,Eerdmanns:1970),202.





Startinginthegrammarschoolgrades,wechoosechildren’sliterary
classics,fromvarioustimesandgenres.ExamplesincludeAesop’s
Fables,fairytales,andtitleslike,TheCourageofSarahNoble,Peter
Rabbit,TheBoxcarChildren,LittleWomen,TheDoorinWall,The
WindandtheWillows,JohnnyTremain,KingArthur,RobinHood,
TheLiontheWitchandtheWardrobe,TheHobbit,WheretheRed
FernGrows,TreasureIsland,TheAdventuresofTomSawyerandThe
BronzeBow,tonamejustafew.AsstudentsriseintotheDialectic
School,theybegintoreadbookssuitabletotheirdevelopmentand
burgeoningreasoningability.

TheToolsforaLifeofLearning

Wehaveallheardtheproverb:giveamanafishandhe
eatsameal;teachhimhowtofishandeatsforalifetime.Bynow
Itrustthereadercanguesstheapplicationtoclassicaleducation.
Weteachstudentshowtofish,onlytheyarefishingforknowledge
andfeedingtheirminds.Thepole,theline,thehookaregrammar,
logicandrhetoric,alwayswiththemintheirtackleboxastheyseek
forwisdom,andeventuallyteachothers.

Putanotherway,classicaleducatorsseektoteachstudents
howtolearnforthemselves.If,forexample,wecomparelogicto
asharpknife,weseektoimparttoourstudentsaverysharpknife
indeed.Therewillalwaysbewoodenoughtocarve(othersubjects
andfieldsofknowledge);ifwecangivestudentsasharpblade
theycancarvewhatevernewwoodtheyfind.Thisinsightinspired
DorothySayerstorefertotheTriviumsubjectsas“toolsoflearning”
ametaphorthathasbecomeprevalentamongclassicaleducators.
Studentswhohavemasteredlanguage,thatis,whohavemastered
grammarandvocabulary,logicalreasoning,andpersuasive,eloquent
speakingandwriting—thesestudentshavetherequisitetools
necessarytostudyandmasteranysubjecttheychoose.Wemight
hopetheywillbereadyforcollegeandtherestoftheirlife.
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Wecanimaginesuchastudentincollegetacklinganew
subject.Hehaslearnedintheearly“grammar”yearstoapproacha
subjectbybreakingitdowntoitsfundamentalpartsandmastering
thembymemorizingthem—usingchants,songsandother
mnemonicdevices.Hehaslearnedduringtheir“logic”yearsto
studytheorderedrelationshipamongtheseparts,andtoderive
theprinciplesthatgovernthem.Finally,hehaslearnedduringhis
“rhetoric”yearstodiscoverhowtotaketheiracquiredknowledge
andcommunicateiteffectivelyandcreatively,applyingittonew
andvariedsituationsandneeds.Nowhefaces,say,anatomyfor
thefirsttime.Hewouldknowhowtostart:1)Breakitdownto
thefundamentals(variouspartsofthehumananatomy)andmaster
these,usingsongs,chantsandsuch2)studytherelationshipsof
thesefundamentals(e.g.,therelationshipbetweentheskeletaland
muscularsystems)3)writeandspeakclearlyonwhathasbeen
learned,applyingandintegratingthisknowledgeinnewsettings.
Anatomicalvocabulary,strangetohispeers,wouldbefriendlyto
him,allbasedinLatinandGreekwhichhehasstudied.

Ihaveusedanatomyasanexampleofhowaclassical
educationshouldpreparestudentsforlife-longstudy.Some
thinkthataclassicaleducationmaypreparestudentsforfurther
studiesinEnglish,languageorhistory,butnotscientificsubjects.
Historically,thishasnotbeenthecase.Thetriviumartsleadto
thequadriviumarts;themasteryoflanguageleadstothemastery
ofscience.Thegreatscientistsofthepastwerevirtuallyall
educatedclassically.MortimerAdlercitestheeducationofthe
greatGermanscientistsofthelastcentury:

Theconnectionofliberaleducationwithscientificcreativityis
notmerespeculation.Itisamatterofhistoricalfactthatthe
greatGermanscientistsofthenineteenthcenturyhadasolid
backgroundintheliberalarts.Theyallwentthroughaliberal
educationwhichembracedGreek,Latin,logic,philosophy,and
history,inadditiontomathematics,physicsandothersciences.
ActuallythishasbeentheeducationalpreparationofEuropean
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scientistsdowntothepresenttime.Einstein,Bohr,Fermi,and
othergreatmodernscientistsweredevelopednotbytechnical
schooling,butbyliberaleducation.11

DouglasWilsoncitesanotherfamousGermanscientist
andchemistryprofessor,Bauer,whowhenaskedifhepreferred
newcollegestudentswhohadbeen“scientifically”orclassically
educated,answeredthathepreferredthelater.Bauersaidthat
afterthreemonthsincollegetheclassicallyeducatestudents
surpassedtheotherswhohadtakenmoresciencecourses.He
believedthatclassicalstudentshadthebest-trainedminds,which
uniquelypreparedthemforsciencestudy.“Givemeastudentwho
hasbeentaughthisLatingrammar,”hesaid,“andIwillanswerfor
hisChemistry.”12

Whetherscienceorliterature,historyorphilosophy,law
ormedicine;whetherbusinessorart,politicsorministry—the
classically-educatedstudentwillbepreparedforstudy,masteryand
achievement.Heshouldfishwell.

Classicaleducationthenisalife-longprocessofapplyingthe
“toolsoflearning”—toolsthataretheskillsentailedingrammar,
logicandrhetoricandthattravelwiththestudentthrough
hisvariousstagesoflearning.Thetoolsaresometimescalled
grammar,logicorrhetoricasarethestages(calledbySayersthe
poll-parrot,pertandpoeticstages).Thediagrambelowportraysa
“wheelofeducation”thatintegratesboththetoolsandstagesof
classicaleducation.
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11MortimerAdler,GreatIdeasfromTheGreatBooks(WashingtonSquarePress,New
York:1961),106.
12WilsoncitesthisconversationbetweenFrancisKelseyandBauerinhisbook,
RecoveringtheLostToolsofLearning(Crossway,Wheaton:1991),89.
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Peace,RigorandDelight

G.K.Chestertonpointedoutteachingachildinvolves
disruptionandakindofeducational“violence.”Studentsare
compelledtolayasidetheirnotionsoffreeplayandcometoa
buildingwhereascoreofadultsinsisttheyworkhardatsubjects
wethrustuponthem.Chestertonwrites,“Educationisviolent;
becauseitiscreative.Itiscreativebecauseitishuman.Itisas
recklessasplayingonthefiddle;asdogmaticasdrawingapicture;
asbrutalasbuildingahouse.Inshort,itiswhatallhumanaction
is;itisaninterferencewithlifeandgrowth.”13Thisistosay,
classicaleducatorsacknowledgethateducationishardwork—for
teacherandpupil.
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13Chesterton,Ibid.,166.

Studentsareclassically-educatedastheytravelforwardthroughthethreestagesofGram-
mar,LogicandRhetoricandsoaquirethetoolsoflearningthateachstageimparts.





Isaythisafterdeclaringearlierthatstudentsgenerally
delightinaclassicaleducation,thatweteachthemthewaythey
wanttobetaught.Istillholdthisastrue.ButIalsobelievethat
hardworkandacademicrigordonotexcludedelight.Classical
educatorsholdtotheparadoxthatjoyandlaborcanlivetogether.
Yes,somethingisbeinggivenup(play,TV,videogames,etc.),but
somethingwonderfulisbeinggained(anotherlanguage,newand
thrillingbooks,themarvelsofhistory,scienceandmath).Neil
PostmanhashelpedusseehowTVhasleftuswiththenotion
thatalleducationmustbeentertainingoramusing.14Thisway
ofthinkingispersuasive,buterroneous.Childrencanfindeven
deeperpleasuresthantheTVandfindthemthroughrigorouswork
towardhighprizes.

Surelyyourememberworkinghardforsomethingyou
prized—perhapsevenyourbeloved.Thewordsstudentand
diligenceretainthissameethos.Studeremeanstobeeagerforor
zealous.Diligeremeanstoloveordelightin.Onecanquicklysee
theconnection:wearediligentaboutthosethingswelovewhether
people,knowledgeorskill.Thediligentathletelovestoperform
well,towin.Thediligentloverstopsatnothingtowinhislady.
Thediligentmusicianpracticesforhoursoutofloveformusic
andthirstforvirtuosityandthediligentstudentiscapturedbyand
zealousforknowledge,skillandwisdom.15

Soclassicaleducatorsencouragestudentstoliveuptotheir
name.Wetrytofosterzeal,eagernessanddiligence;wetrytohold
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14Postman’sbookAmusingOurselvestoDeath:PublicDiscourseintheAgeofShowBusiness
(NewYork,Penguin:1984)isasustainedexpositionofthewayTVhasinfluencedand
shapedthewaywenowcommunicateandthink.Hedevotesonechaptertotheways
inwhichTVhasshapededucation,arguingthat“television’sprincipalcontributionto
educationalphilosophyistheideathatteachingandentertainmentareinseparable.”
Ibid.,147.

15JamesSirehashighlightedtheimportanceofthese“intellectualvirtues”inhisbook
HabitsoftheMind:IntellectualLifeasaChristianCalling(DownersGrove,InterVarsity
Press:2000).Thisbookisvaluablereadingforclassicaleducators.





beforethemthebeautyandallureoflanguage,historyandmath;
wemakeanappealtotheirheartsaswellastheirmindsandmodel
forthemapassionforlearningandstudy.Wecandothisbestina
peacefulenvironment,withclearrulesofstudentbehavior.Itmay
seemodd,butourchildrenaregenerallyhappyandenthused(and
theyrunandyellontheplayground!)butarepeacefulandsecure.
Enthusiasmandpeacecanalsocoexist.

DemonstratedResults

Anyparentwantstoknowhowclassically-educated
studentsactuallyfareonstandardizedtests,incollegeandinthe
workplace.Theydosowellthatwemustbecarefulhowweview
themandourselves—forwearetemptedtoarrogance.Inour
belief,theydowellnotbecauseweortheyaresocleverandsmart.
Theydowellbecausetheprovenmethodsofclassicaleducation
enablethemto.Studentsaroundthenationinclassicalschools
typicallyscoreinthetop10-15percentonnationaltestslikethe
StanfordAchievementTestandScholasticAptitudeTest(both
testsareabbreviatedSAT).Establishedclassicalschoolsoften
graduatesignificantproportionofmeritscholars(determinedby
PSATscores)andextremelycompetitiveSATscores(inthetop
5percent).16Classically-educatedseniorshavenotroublegetting
intogoodcollegesandmanyqualifyforhighly-selectivecolleges
anduniversitiesandagoodnumberreceivemeritscholarships
orotherscholarships.Collegesaroundthenationhaveshownan
interestinthesestudentsandhavefamiliarizedthemselveswiththe
classicalapproachandcurriculumbeingrecoveredintheUnited
States.Currently,classically-educatedgraduatesareattending
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16GeneVeithandAndrewKernhavedocumentedtheseresultsintheirbook,Classical
Education:TowardstheRevivalofAmericanSchooling(Washington,D.C.,Capital
ResearchCenter:1997),24.TheAssociationofClassicalandChristianSchools
publishesayearlydirectorythatliststhestandardizedtestsresultsofmostschoolsin
theassociation,andwhichindicatethatACCSschoolsonaveragescoreinthetop15th
percentile.





suchcollegesasJohnsHopkinsUniversity,GroveCityCollege,
HillsdaleCollege,WheatonCollege,WilliamandMary,Wake
ForestaswellasnumerousstateuniversitiessuchastheUniversity
ofVirginia,Idaho,etc.

Classicalschoolsaregrowingatarobustrate;itisnot
unusualfornewclassicalschoolstogrowby25-30studentsper
yearuntiltheyreachafullK-12programin8-10yearswith
approximately200students.Therearecurrentlyabout150schools
intheAssociationofClassicalandChristianSchoolswithnew
schoolsstartingatarateofabout10-20peryear.Classicalhome-
schoolsaregrowingatanevenfasterrate,andtherearemore
studentsreceivingclassicaleducationathomethanintraditional
schoolsettings.17

PartnershipwithParents

Classicalschoolsworkwithandforparents.Sincewe
believethatitistheparent’sresponsibility(notthestate’s)to
educatetheirchildren,itcannotbeotherwise.Ourauthority
overchildrenisdelegatedtousfromparentswhohaveenlisted
ustohelpthemintheireducationaltask.Weseeourselvesasin
locoparentis—intheplaceoftheparents.Thisdoesnotmean
thatparentsdictatethecurriculumorpedagogy;itdoesmean
thatteachersservetheparents,listencarefullytotheirfeedback
aboutchildandcurricula,andseektoforgetruerelationshipswith
parentsinordertobestunderstandandeducatetheirchildren.It
usuallymeansthatparentsarewelcomeintheclassroom;itmeans
thatparentstaketheirresponsibilityseriouslybyreviewingand
helpingwithhomework,encouragingtheirchildtobedisciplined
anddiligentandgenerallysupportingtheteachersandstaffofthe
school.
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17Whileitishardertomeasurethegrowthofhome-schools,wedoknowthatthe
majorityofclassicaltextsandmaterialsarepurchasedbyhome-schools,indicatinghome-
schooledstudentsout-numberthoseintraditionalschools.





Whenparentsabdicatetheirresponsibilitytoeducate
theirchildren,itisinevitablethatsomeotherinstitutionwill
stepintotakeover.T.S.Eliotwarnedthatasparentsbecome
passive,theschoolswouldincreasinglyreplaceparentalrolesand
responsibilities:

Insteadofcongratulatingourselvesonourprogress,whenever
theschoolassumesanotherresponsibilityhithertolefttoparents,
wemightdobettertoadmitthatwehavearrivedatastageof
civilizationatwhichthefamilyisirresponsible,orincompetent,
orhelpless;atwhichparentscannotbeexpectedtotraintheir
childrenproperly;atwhichmanyparentscannotaffordtofeed
themproperly,andwouldnotknowhow,eveniftheyhadthe
means;andthatEducationmuststepinandmakethebestofa
badjob.18

Parentsatclassicalschoolsdonotassumethateducation
istheschool’sresponsibility.Theyunderstandthattheschoolis
assistingthemtofulfilltheirresponsibility.Manyparentschoose
toclassicallyeducatetheirchildrenathome;theseparentsare
certainlytakingtheireducationresponsibilitytoheart.However,
mostparentshavethemselvesnotbeenclassically-educated.We
are,afterall,recoveringsomethingthathasbeenneglectedforat
leasttwogenerations.Soparentsarelearningalongwiththeir
children.ManyaparentatourschoolisstudyingLatinalongwith
hisorherthirdgrader;manyparentsarefinallylearningEnglish
grammar,orstudyinglogic.Assuch,teachers,parentsandchildren
learntogethercreatingsynergyandexcitement,butdoalotofhard
work.Parentsinourschoolsthinkthislaborisworththeprize,
notonlyfortheirchildrenbutforthemselves.Tovaryingdegrees,
wearealltryinggettheeducationwewerenotgiven.

Onanygivennight,parentsareencouragingchildrenas
theydohomework,theyarecheckinghomework,readingnotes
fromteachers,writingorcallingteachers,helpingstudentsstay
organizedandreadyforwhatliesahead.Beyondthis,theyare
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18T.S.Eliot,ChristianityandCulture(Orlando,HarcourtBrace&Co.:1939),181.





readingtotheirchildren,prayingwiththem,instructingthemina
myriadofwaysaroundthehouseandthedinnertable,discussing
books,fieldtripsandtheexperienceoftheday,counseling
andexhortingthemregardingpeerrelationships,schoolwork,
homework,choresandplay.Theyareparenting.Theschool
helpsthemparent,butdoesnotbecometheparent.Parentscome
ontocampusandintoclassesastheywish;theyassistinclasses,
substitute,comeonfieldtrips,helpservelunch,coachateam.
Manyteachersareparentswiththeirownchildrenintheschool;
boardmembersareparents,administratorsareparents.Parenting
andeducating,insuchaschool,arenoteasilydistinguished.

ChristianandClassicalEducation

TheschoolthatIservewasstartedinordertorecover
classicaleducation,butthemostimportantaspectoftheschoolis
itsChristianorientation.Classicaleducationwasinheritedbythe
churchwithsomemodificationsandputintoserviceforcenturies.
Wearecontinuinginatradition,therefore,thatisbothclassical
andChristian.TheancientChristianssawthatJesusChristmust
havepreeminenceintheacademyasinalloflife.Inanagewhen
somanyChristianshavefacilelyneglectedthelifeofthemindand
adoptedtheagendaandoutlookfromsecularinstitutions,weare
seekingtorecoveranoutlookthathonorsChristasLordofevery
discipline,subjectandinstitution.Weseeboththeacademicand
spiritualrecoveryasintertwined,andseektorepentforourneglect
ofboth.WehavenotlovedGodwithallofourheartsorminds.

ManyChristiansfinditchallengingtounifythetwohalves
oftheirheadthatwereoncesplitintothesacredandsecular,andto
beginthinking“Christianly”aboutallareasoflife.Butitisbeing
done.OurcurriculumdoesnotcontainonelonelyBiblecourse
asameansofmakingoureducationChristian;itseeksratherto
integrateChristianteachingineverysubject,including…math.
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Evensimpleequationslike2+2=4haveaChristiandimension.19

Untilahundredyearsago,Christianswereintheforefront
ofallculturalinstitutionsshapingpolitics,business,philosophy,
science,literature,musicandart.Thereasonsforthedeclineof
Christianinfluencearecomplexandvaried,buttheabdicationof
Christiansinthefieldofeducationisamajorcontribution.In
1961,HarryBlamirescouldwrite,“ThereisnolongeraChristian
mind.”Since1961,Iamgladtosay,therehasbeenagooddealof
groundregained,butnothingapproachingwhatwasonceheld.20
ClassicaleducatorsareseekingtohelprecovertheChristian
mindandprepareextraordinarily-equippedleaderswho“cantake
everythoughtcaptiveforChrist”andshapeandleadthecultural
institutionsofoursociety.

ShepherdingHearts/IntellectualVirtue

Soyouseethatwearecommittedtothelifeofthemind.
ButasChristianeducatorsweknowthatastudentisnota
disembodiedmind,butapersonwithasoulandaheart.Wecan
neverteachamindonly,oraheart;wearealwaysteachingaperson
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19MathematicianandTheologianVernPoythresshasshownthat“2+2=4”isneither
religiouslyneutralorundisputed.Hewrites,“Itmaysurprisethereadertolearnthatnot
everyoneagreesthat“2+2=4.”IfwithParmenidesonethinksallisone,ifwithVedantic
Hinduismhethinksthatallpluralityisillusion,“2+2=4”isanillusorystatement.On
themostultimatelevelofbeing,1+1=1.Whatdoesthisimply?Eventhesimplest
arithmeticaltruthscanbesustainedonlyinaworld-viewwhichacknowledgesanultimate
metaphysicalpluralityintheworld—whetherTrinitarian,polytheistic,orchance-
producedplurality.”VernPoythress,,“ABiblicalViewofMathematics,”inFoundations
ofChristianScholarship(Philadelphia,P&R:1975)86.ForPoythressitistheChristian
doctrineoftheTrinitywhichpreservesmathematicalunityandplurality,thussustaining
therealunityandpluralityinequationslike“2+2=4.”JamesNickelshaspublished
Mathematics:IsGodSilent,whichexploresanexplicitlyChristianviewofmathematics.
20Thirty-threeyearslaterin1994MarkNollcouldwriteinTheScandaloftheEvangelical
Mind,(GrandRapids,Eerdmans:1994),3,“Thescandaloftheevangelicalmindisthat
thereisnotmuchofanevangelicalmind.”HequotesBlamires(TheChristianMind:
HowShouldaChristianThink?)andmakeshisassessmentofaverypartialrecovery,and
urgesChristianstocompletethetask.





withboth.Consequently,wecannotshirkourresponsibilityto
addressandcultivatethespiritualandmoraldimensionsofour
students.AncienteducatorslikePlatoandQuintillianargued
thatstudentsmustbetaughtvirtue,Quntilliangoingsofarasto
saythatonlythegoodmancouldbeagoodorator.Characterhas
alwaysbeenachiefgoalofclassicaleducation.Christianeducators
havehistoricallyemphasizedthateducationandstudyisapartof
Christiandiscipleship—anexpressionoflovingGodwithallour
heart,mindandstrength.JohnMiltonputitverywell:

Theendoflearningistorepairtheruinsofourfirstparentsby
regainingtoknowGodaright,andoutofthatknowledgeto
lovehim,toimitatehim,tobelikehim,aswemaythenearest
bypossessingoursoulsoftruevirtue,whichbeingunitedtothe
heavenlygraceoffaithmakesupthehighestperfection.21

Christiansshouldseethatallknowledgeisinanultimate
senseknowledgeofGodhimselfandattempttoreversethecurse
andheadbacktoEdenwherewecanbeclosertoGodandbecome
morelikehim.Thatis,Christiansfacefranklytherealityofsinin
educationandseeallknowledgeasameansofknowingGodand
insodoingattaining“truevirtue.”

Fromthisperspective,then,educationentailsongoing
repentanceandspiritualwar.SincethefallofAdamthishasbeen
theChristiantaskandnolesssoineducation.Students,therefore,
needguidance,correction,trainingandrebuke,justastheyneed
encouragement,commendationandpraise.Theyneedacademic
discipleship.Tothisend,classicalChristianeducatorscannot
simplyteachsubjects,theymustteachstudentsmadeintheimage
ofGod.Asteachers,theyarealsoshepherds.22
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21JohnMilton,“OnEducation”inTheHarvardClassics,vol.3(NewYork,Collierand
Sons:1910),286.
22TedTripphaswrittenacomprehensivetreatmentofchild-rearingentitledShepherding





SomeObjections

Nowsomewhohearofclassicaleducation,andevensome
whoexperienceit,willofferobjections.Tomanyitsoundsoldand
stuffy,andcallstomindimagesofcrustyschoolmastersrapping
resentfulstudentsacrosstheknuckles.Ourtalkoforderandpeace
issometimesreceivedas“strict,coldandconstrained.”Somewith
anodandwinkwhisperwordslike“rotelearning”andfancythey
haveputallofclassicalpedagogyinitsproperplace.Classical
education,tothesepeople,canonlybeimaginedasdreary,rigid,
repetitious,dry,antiquarianandculturallyoutofstep.

Becauseclassicalschoolshaveraisedtheacademicbar
andexpectchildrentoaccomplishfarmorethantheytypically
haveinthelast50years,somechargeuswithharshnessandan
undueemphasisonacademics.Becauseclassicalstudentstypically
performinthetop15%ofthenationonstandardizedtests,some
chargeelitismandsuspectthatonlygiftedstudentsaresuited
forclassicalschools,orthatthesearetheonlystudentswereally
welcome.Thencomestherelatedchargeofarroganceandpride,
forwhatelsecouldcompelustoannouncethatourstudents
regularlyout-performtheirpeersinotherschools?

Thenthereareobjectionstoclassicalcurriculagenerally.
Latinin3rdgrade?Logicforthreeyearsstartingin7thgrade?To
somewhohaveneverstudiedasingleforeignlanguage,orcan
barelyrememberaphraseafterthreeyearsofhighschoolSpanish
(mostofus),thestudyofLatininthe3rdgradeseemspreposterous.
Whystudya“dead”languagethatisnotonlyirrelevantbut
difficult?Andtomany,logicisacollegelevelcoursethatseemsdry
andobscure.
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AChild’sHeart,inwhichhearguesforleadingchildrentoaninwardandenduring
changebyappealingtotheirheartsandconsciencesthroughanapplicationofthe
Christiangospel.Thisbookhasguidedmanyclassicaleducatorsastheyformand
implementdisciplinepracticesinschoolsandhome-schools.





Finally,classicalschoolsoftendon’tofferasmuchinthe
wayofathleticprogramsandextra-curricularactivities.Thisis
dueinpartbecausetheyareusuallyyoungschoolsthatthatarestill
developingwithtimeandmoneyinshortsupply.Itisalsodueto
theprioritiesthatgovernclassicalschools,whichrankacademics
aboveotherprograms.Thischiefcommitmenttoacademicsis
criticizedbysomeaslopsided,unbalancedandstuffy.

Iwillrespondtoeachofthesecriticisms.Itdoesnotfollow
thatanorderly,peacefulschoolmustthereforebeharshandcold.
Itispossibletohaverespectful,disciplinedanddiligentstudentsin
awarm,enthusiasticsetting.Itispossibletobeseriousaboutone’s
workwithoutbeingseriousaboutoneself;itispossibletobeboth
industriousandjoyful.Wegrantthatitisrare,butwemaintain
thatitisbeingrecovered.

Thechargeofelitismcannotbeestablishedsimplyon
thebasisofstrongstudentperformance.Classicalschoolsare
typicallyacross-sectionofthecommunitywithcommonratios
ofaverageandgiftedstudents.Inmyexperience,thereason
thatclassicalstudentsscorewellonstandardizedtestsisbecause
classicalteachingmethodsreallyworkandenablestudentsto
acquireskillandknowledge.Inaddition,classicalstudentsoften
acquirediligentanddisciplinedstudyhabits,whichcanresult
insuperiorperformancebystudentsofnormalintelligence.
Wheneverastudent(oraschoolatlarge)excelsacademically,there
isatemptationtopride.Thisisaweaknessinclassicaleducation,
andoneforwhichweshouldrepentwheneveritappears.Iwould
pointout,however,thatacademicfailure(ormediocrity)brings
itsowntemptations—despairandapathy,andrequiretheirown
repentance.

Theobjectionstoclassicalcurriculaareusuallytheresultof
ourownignorance—aformofxenophobia.Wemaycriticizewhat
isforeigntous.Thisiscompoundedsincethecurriculaappearto
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be“oldthings”(likeLatin)inanagethatlovestheendlesslynew.
StudyingLatin,seemslikegoingbackwardstothismindset.It
isclear,though,thatsomethingisnotbadforbeingoldanymore
thanitisgoodforbeingnew.Itmustbejudgedonothermerits
besidesthoseofage,andthemeritsofLatinandlogicstudyare
numerous.

Itistruethatnewlyestablishedclassicalschoolsdonot
havemuchtoofferinthewayofathleticandextra-curricular
programs.Thisistrueofmostnewschoolsofanystripe.Itis
alsotruethatclassicalschoolsemphasizeacademics,precisely
becausegoodacademicsarewhatAmericanschoolsoftenlack.
Thisisnottosaythatclassicalschoolsdon’tvalueathleticsand
otheractivities—theydo.However,theycomesecondtoastrong
academicprogram,andourlimitedresourcesmustgotoacademics
first.Intheearlystagesoftheschoolweoftenlooktovolunteer
helpinordertoestablishathleticandextra-curricularprograms.

HeadingHome

Ifwedarecalltheclassicaleducationmovementa
movement,thenitmustbegoingsomewhere.AsIhavesaid,we
thinkwearemovingbackwardsandforwardsatthesametime.We
aregoinghomeinordertomoveout.Andifwetakethefurther
audaciousstepandcallwhatwearedoingarevolution,thenwehad
betterbere-volvingorturningbacktoourfriendsfromthepast
whowereeducatedsomuchbetterthanwe.Weshouldberesolved
toworkhard;andweshouldexpectopposition,fornoteveryone
willunderstandandappreciatethisendeavor.Popularcultureisset
againstus;ourownshabbyeducationsaresetagainstus.Andwe
shouldbepatient,forthistaskwilltaketime.Whatwaslostina
generationortwowilllikelytakeaslongtofullyrecover.

Weswimupstream,resolvednottobecarriedalongwiththe
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current.23Wehavetastedsomethingold,becomingnewagain;
wehaveaninklingofaprofoundlybettermindandspirit,a
continuingconversationwithgreatminds,witheachother,with
Godhimself.Books,ratherthantheTV,haveenchantedusonce
again:

Fromtheheartofthisdark,evacuatedcampus
Icanhearthelibraryhumminginthenight,
Achoirofauthorsmurmuringinsidetheirbooks
Alongtheunlit,alphabeticalshelves,
GiovanniPontanonexttoPope,Dumasnexttohisson,
Eachonestitchedintohisownprivatecoat,
Togetherformingalow,giganticchordoflanguage.

Ihearthevoiceofmymotherreadingtome
Fromachairfacingthebed,booksabouthorsesanddogs,
Andinsidehervoicelieotherdistantsounds,
Thehorrorsofastableablazeinthenight,
Abarkthatismovingtowardthebrinkofspeech.24

Librariesfascinateandallureus.Wehearthesemurmuring
authorsandgrowirritatedatbeingoutsideoftheconversation;we
forceourwayin,pullingDumasandhissonofftheshelf,buzzing
inourbriefcaseallthewayhome.Wespendmoremoneythanwe
oughtatbookstoresandseekusedbooksontheinternet.Some
ofuslikeBillyCollins(thepoetquotedabove),rememberour
mothersreadingtous;mostofusreadbooksweshouldhavebeen
giventoreadlongago.Wereadtoourchildren.

Wethinkofourmothers,wereadtoourchildren;looking
tothepastwesetourgazeaswelltothefuture.Classical
educatorsarehopefulandforward-looking;theyseemtothinkthe
excellenciesofthepastarethebestpreparationforwhatliesahead.
Theyallconcurthatwhiletimeschange,humannaturedoesnot,

23Chestertonhasalsosaidsomewhere,“Deadthingsflowwiththecurrent;onlyliving
thingsswimupstream.”
24BillyCollins,SailingAroundtheRoom(NewYork,RandomHouse:2001)
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makingbooksandthevoiceofourmothersreadingtoussomeof
thedeepestthingsweknow,andthemostprofoundgiftswecan
passon.Classicaleducationturnsouttobe,atbottom,theloveof
ourchildrentowhomwegivethebestwehavereceived.

Ihopesomeofyourquestionshavebeenanswered;nodoubt,
manymorehavebeenraised.ButIalsohopetherehasbeen
somethinglikearingoftruthsoundingthroughthesepages,or
perhapsasenseofcorrespondingpartsfittingtogether,apuzzle
beingassembled.Ofcoursethereismoretolearn;tothisendI
haveincludedabibliographythatcanguideyourquery.Ifyour
eyeshavenotseenwhatwesayexists,visitaclassicalschool,
co-oporhome-schoolandarrangetoseetheevidence—the
childrenwhoembodythepastandthefuture.Weareconfident
theywillsparkadditionalinterestandfurther…questions.
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LatinFor
Children
PrimersA,B&C

Latin for Children is engaging, incremental, creative and
filled with clear explanations, illustrations, exercises,
tests, and a sizable and useful reference section. The

text comes with a plethora of mnemonic aids (songs, chants)
that enable students to learn vocabulary (240 of the most
frequently occurring words) and grammar with ease and
delight. The text is graphically engaging, featuring a crisp,
classical look that is professionally designed. The book is the
collaborative effort of two Latin teachers, and is the fruit
of five years of research and testing. Caveat emptor (let the
buyer beware)-this book has made Latin the favorite subject
of many home-schoolers and nearly a whole class of fourth
graders. Latin forChildren is a seriesof three texts, comprising
primersA,B&C,designedforthreesuccessiveyearsofstudy.

DVD&VHS
LearnLatinalongwithtwohome-schooledgirlsastheyaretaughtby
theirdad(authorChristopherPerrin)athome.Eachlessonfeatures
thechantingandsingingofvocabularyandparadigms
alongwithcleargrammaticalexplanationsbyDr.
Perrin. The actual text from the book appears
on the screen as the girls chant and sing their
vocabulary and paradigms, making it easy to
followalong.



TheArtof
Argument
InformalLogic

The Art of Argument: An Introduction to the Informal
Fallacies (byAaronLarsenand JoelleHodge) is abook
designed to set studentson the road tobetter argument,

teachingthemhowtoarguewithclarity,relevanceandpurpose.It
isapracticalstudyofinformalfallacies(calledinformallogic)which
enablesstudentstomastertheabilitytodetectthemostcommon
fallaciesfoundsofrequentlyineditorials,commercials,newspapers,
journalsandeveryothermedia.

The text begins with simple definitions and explanations and
features frequent teaching by means of witty dialogues featuring
Socrates and his American friend Tiffany. Students completing
thistextshouldbeabletoapplytheir logicalskills ineveryother
subjectbydetectingfallaciesinotherswhileavoidingsuchfallacies
themselves.

Thesetextsalongwithotherproductscanbereviewedandordered
onlineatwww.ClassicalAcademicPress.com


